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Interpretation, Impact, and Resistance 
This article suggests that the most serious threat posed to contemporary education is the 
deleterious impact that market economy policies have on current curriculum theory and 
development. It explores the market economy discourse on education that emerges interna-
tionally from the Organization for Economic Cooperation and Development (OECD), and 
domestically from private institutions such as the Conference Board of Canada (CBOC) and 
public ministries such as Industry Canada. These various organizations promote the market 
economy discourse on education by framing discussions on curriculum policy between 
government and business interests. By referring to the primary sources of the market 
economy discourse on education, then, this article draws attention to the global economic 
vision currently shaping Canadian schools and explores its impact on domestic education 
policy. Further, it proposes a means whereby those teachers holding a less intractable 
perspective on education might resist the current market economy siege on schools. Ironical-
ly, this approach involves using the critical tools appropriated by the market economy 
discourse on education in a manner entirely unintended and unforeseen by its supporters. 
Cet article propose que la menace la plus imposante qui plane sur le système éducatif 
contemporain consiste en l'impact néfaste des politiques d'économie de marché sur la théorie 
et le développement des programmes scolaires. On y étudie le discours de l'économie de 
marché sur l'éducation tel qu'il ressort au niveau international de l'Organisation de coopéra-
tion et de développement économiques (OCDE), au niveau national d'institutions privées 
comme le Conference Board of Canada (CBOC) et des ministères publics comme Industrie 
Canada. Ces diverses organisations promeuvent l'application des politiques d'économie de 
marché sur l'éducation en abordant les discussions sur la politique curriculaire du point de 
vue des intérêts du gouvernement et des entreprises. En s'appuyant sur les sources primaires 
du discours d'économie de marché sur l'éducation, cet article fait ressortir la vision économi-
que globale qui dicte actuellement l'orientation des écoles au Canada et étudie l'impact de 
celle-ci sur les politiques canadiennes sur l'éducation. De plus, l'article propose une façon 
pour les enseignants dont les perspectives sur l'éducation sont moins arrêtées de résister au 
siège actuel des écoles par l'économie de marché. Ironiquement, cette technique implique 
l'utilisation des outils critiques dont s'est approprié le discours d'économie de marché et ce, 
d'une manière tout à fait inattendue et imprévue par ses adeptes. 
Introduction 
F o u c a u l t (1988) suggests that h u m a n t h o u g h t large ly der ives f r o m the soc ia l 
s tructures , ins t i tu t ions , a n d b e h a v i o r s n a t u r a l i z e d t h r o u g h p r e v a i l i n g d i s c u r -
s ive pract ices . I n d e e d , i n d i v i d u a l s are steeped i n language . A s they learn to 
speak a n d u n d e r s t a n d a language , they are s i m u l t a n e o u s l y e n a b l e d a n d c o n -
s t ra ined b y the c u l t u r a l artifacts it carries. P e o p l e learn to n a m e the w o r l d w i t h 
d e s c r i p t i v e s igns , s y m b o l s , f rames of reference, a n d entire d iscourses that they 
themselves d i d not create. A s they l e a r n a n d e m p l o y a p r e e x i s t i n g d iscourse , 
the a c c o m p a n y i n g v a l u e s , ideas , a n d a s s u m p t i o n s it e m b o d i e s are also ac-
q u i r e d . D i s c o u r s e , then, is the process b y w h i c h b i o l o g i c a l l i fe becomes 
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s o c i o c u l t u r a l l i fe . It inf luences thoughts , constructs ident i t ies , b i n d s a n d 
d i v i d e s c o m m u n i t i e s of ac t ion , a n d shapes w o r l d v i e w s . 
In this art ic le I c o n t e n d that the m o s t ser ious threat to c o n t e m p o r a r y e d u c a -
t i o n is the de le ter ious i m p a c t that m a r k e t e c o n o m y discourse c u r r e n t l y has o n 
c u r r i c u l u m theory a n d d e v e l o p m e n t . Internat ional ly , the m a r k e t e c o n o m y d i s -
course o n e d u c a t i o n emerges p r i m a r i l y f r o m the O r g a n i z a t i o n for E c o n o m i c 
C o o p e r a t i o n a n d D e v e l o p m e n t ( O E C D ) . T h i s ins t i tu t ion , a successor to the 
U n i t e d States- led M a r s h a l l P l a n , is p u b l i c l y f u n d e d b y the w o r l d ' s 29 l e a d i n g 
i n d u s t r i a l i z e d countr ies . O n a domest i c l eve l , p r i v a t e ins t i tu t ions s u c h as the 
C o n f e r e n c e B o a r d of C a n a d a ( C B O C ) a n d p u b l i c m i n i s t r i e s s u c h as I n d u s t r y 
C a n a d a p r o m o t e the m a r k e t e c o n o m y discourse b y a t t e m p t i n g to f rame d i s c u s -
s ions o n e d u c a t i o n b e t w e e n g o v e r n m e n t a n d business interests. In B r i t i s h 
C o l u m b i a , this same p r e v a i l i n g d iscourse o n e d u c a t i o n is reflected at the secon-
d a r y s c h o o l l e v e l i n the C a r e e r a n d P e r s o n a l P l a n n i n g 8 to 12 c u r r i c u l u m 
( M i n i s t r y of E d u c a t i o n , 1995). 
B y r e f e r r i n g to the p r i m a r y sources of the m a r k e t e c o n o m y discourse o n 
e d u c a t i o n , I d r a w at tent ion to the g l o b a l economic v i s i o n c u r r e n t l y s h a p i n g 
C a n a d i a n schools a n d b r i e f l y explore its i m p a c t o n domest i c e d u c a t i o n p o l i c y . 
F u r t h e r , I p r o p o s e a m e ans w h e r e b y those teachers h o l d i n g a less intractable 
perspec t ive o n e d u c a t i o n m i g h t resist the current m a r k e t e c o n o m y siege o n 
schools . I r o n i c a l l y , this a p p r o a c h i n v o l v e s e m p l o y i n g the cr i t i ca l tools a p p r o -
p r i a t e d b y the m a r k e t e c o n o m y discourse o n e d u c a t i o n i n a m a n n e r ent i re ly 
u n i n t e n d e d a n d p r e s u m a b l y unforeseen b y its suppor ters . 
The Context of the Market Economy Discourse on Education 
Since the ear ly 19th century , p u b l i c e d u c a t i o n has a s s u m e d a p r o m i n e n t role i n 
p r o m o t i n g capi ta l i s t i d e o l o g y . R y d e r (1995) po in ts out , for e x a m p l e , that the 
N e w Y o r k school s y s t e m of the 1820s e n c o u r a g e d w o r k i n g - c l a s s c h i l d r e n to 
accept their i n f e r i o r soc ia l status, if not h a p p i l y , at least s u b m i s s i v e l y . B u t the 
current m a r k e t e c o n o m y d iscourse o n e d u c a t i o n is a re la t ive ly recent p h e n o m -
e n o n d i r e c t l y traceable to the g l o b a l m a r k e t changes that h a v e o c c u r r e d d u r i n g 
the past three decades . State a u t o n o m y has been s i g n i f i c a n t l y r e d u c e d i n the 
context of e c o n o m i c g l o b a l i z a t i o n as g o v e r n m e n t ' s p r i m a r y r e s p o n s i b i l i t y has 
been i n c r e a s i n g l y l i m i t e d to creat ing i d e a l c o n d i t i o n s for m a x i m i z i n g mater ia l 
g a i n i n the n e w h y p e r c o m p e t i t i v e m i l i e u . A s M i t t e l m a n (1996) expla ins , " F a c e d 
w i t h the p o w e r of g l o b a l i z e d p r o d u c t i o n a n d in ternat iona l f inance, i n c l u d i n g 
debt s t ructures , leaders are cons t ra ined to concentrate o n e n h a n c i n g n a t i o n a l 
c o n d i t i o n s for c o m p e t i n g f o r m s of c a p i t a l i s m " (p. 7). T h e m i t i g a t i o n of state 
c o n t r o l o v e r t r a d i t i o n a l l y p u b l i c a d m i n i s t r a t i o n rea lms has d i r e c t l y affected 
e d u c a t i o n . 
Y o u n g (1990), c i t i n g v i e w s a d v a n c e d b y H a b e r m a s , argues that c o n t e m -
p o r a r y i n v o l v e m e n t of pr ivate-sector interests i n e d u c a t i o n is the inevi table 
consequence of a m a r k e t e c o n o m y ' s p e r p e t u a l b o o m - a n d - b u s t cycles . U n d e r 
c o n d i t i o n s of extensive g o v e r n m e n t c o n t r o l over m a n a g e m e n t of the e c o n o m y , 
e c o n o m i c d o w n t u r n results i n a conf idence crisis as society appeals to g o v e r n -
ments a n d e c o n o m i c experts for explanat ions a n d so lu t ions , o n l y to real ize that 
b o t h are v i r t u a l l y helpless to amel iorate the s i tua t ion . W h e n the general 
p o p u l a c e recognizes that g o v e r n m e n t is unable to reverse e c o n o m i c dec l ine b y 
p o l i t i c a l i n t e r v e n t i o n , its v e r y l eg i t imacy is threatened. P u b l i c a n d p r i v a t e calls 
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for g o v e r n m e n t s to retreat f r o m active interference i n people ' s l ives , a n d i n the 
e c o n o m y , s o o n f o l l o w . 
A s a result of g r o w i n g d e m a n d s that g o v e r n m e n t s a v o i d i n v o l v e m e n t i n 
t r a d i t i o n a l areas of state r e s p o n s i b i l i t y , m a r k e t e c o n o m y p r i n c i p l e s increas ing-
l y dictate p o l i c y w i t h i n these rea lms. E c h o i n g this perspect ive , C r o u c h , 
F i n e g o l d , a n d Sako (1999) suggest that " a perce ived d e c l i n i n g effectiveness of 
g o v e r n m e n t s w i t h the less predic tab le cycles of g l o b a l a n d p o s t - K e y n e s i a n 
e c o n o m y m a k e p e o p l e less l i k e l y to see g o v e r n m e n t s ' d o i n g s o m e t h i n g for u s ' 
i n te rms of p o s i t i v e p o l i c y d e v e l o p m e n t " (p. 5). T h i s p h e n o m e n o n is reflected 
d o m e s t i c a l l y i n the g o v e r n m e n t sale of c r o w n corporat ions , d i s m a n t l i n g of 
soc ia l p r o g r a m s , a n d a n increased focus i n p u b l i c e d u c a t i o n o n b e i n g sensi t ive 
to the needs of p r i v a t e i n d u s t r y i n o r d e r to create w i n n i n g c o n d i t i o n s i n the 
n e w g l o b a l e c o n o m y . 
C o n s i s t e n t w i t h the neo- l ibera l perspect ive e m e r g i n g f r o m this t r e n d , then, 
e d u c a t i o n is c o n s i d e r e d a n i n s t r u m e n t a l means to address labor force re qui re -
m e n t s i n the b u r g e o n i n g g l o b a l marke tp lace . U n f o r t u n a t e l y , this perspect ive 
threatens t r a d i t i o n a l p u b l i c e d u c a t i o n , a n d society, i n a var ie ty of w a y s . O n e 
o b v i o u s c r i t i c i s m of this a p p r o a c h is that it creates a rather d i s t u r b i n g i m a g e of 
s tudents b e i n g object i f ied as h u m a n capi ta l a n d p r e p a r e d for the inevi table 
i m p a c t of e c o n o m i c g l o b a l i z a t i o n . Re la ted to this concern is the potent ia l soc ia l 
d a m a g e the v i e w exacts b y u n d e r m i n i n g the t r a d i t i o n a l educa t iona l ideals 
r e q u i r e d for m a i n t e n a n c e of a d e m o c r a t i c state. Y o u n g (1990) argues, for ex-
a m p l e , that w h e n e d u c a t i o n becomes ent i re ly i n s t r u m e n t a l , w i t h o u t a n y ex-
p r e s s i o n of i n d i v i d u a l interest or a u t o n o m y , it loses its capaci ty for ra t iona l i ty , 
as r a t i o n a l soc ia l p a r t i c i p a t i o n rests o n c o m m u n i c a t i v e a u t o n o m y , not o n nar -
r o w l y p r e s c r i b e d k n o w l e d g e or s k i l l s . C o m m u n i c a t i v e a u t o n o m y requires that 
i n d i v i d u a l s be able to c r i t ique a n d reject e x i s t i n g h is tor ica l c o n d i t i o n s rather 
than m e r e l y acquiesce i n p r e v a i l i n g socia l or e c o n o m i c d e m a n d s . B a r l o w a n d 
R o b e r t s o n (1994) observe that the n o t i o n that schools s h o u l d entertain a range 
of s o c i a l perspect ives a n d poss ib i l i t ies has a l ready been a b a n d o n e d , a n d teach-
ers are n o w expected to prepare s tudents " t o cope w i t h a future of k n o w n , 
f r i g h t e n i n g character is t i cs" (p. 122). Indeed , w i t h o u t c o m m u n i c a t i v e a u t o n -
o m y , a n d p r o v i d i n g s tudents a reasonable o p p o r t u n i t y to m a k e i n f o r m e d 
choices o n the future d i r e c t i o n of society, b o t h e d u c a t i o n a n d d e m o c r a c y are 
s e r i o u s l y threatened. 
The Power ofDiscursive Persuasion 
C a n a d i a n educators s h o u l d be genera l ly f a m i l i a r w i t h the m a r k e t e c o n o m y 
d i s c o u r s e . I n d e e d , this f a m i l i a r i t y constitutes the most ser ious h u r d l e to o v e r -
c o m e w h e n a t t e m p t i n g to m a r s h a l resistance against m a r k e t e c o n o m y c o n t r o l 
o v e r schools . G i v e n its p r o m i n e n c e i n the p r e v a i l i n g discourse , for e x a m p l e , 
m a n y i n d i v i d u a l s c o n s i d e r the l a w of s u p p l y a n d d e m a n d a k i n to the l a w of 
g r a v i t y . T h r o u g h p r e v a i l i n g d i s c u r s i v e pract ices , people are d e c e i v e d in to 
b e l i e v i n g that a soc ia l ly constructed e c o n o m i c sys tem, a c u l t u r a l artifact, 
operates l i k e a n inexorable n a t u r a l force. The d iscourse is pervas ive . F irs t , there 
is the b o t t o m l ine . H u m a n s are object i f ied, c o m m o n l y referred to as resource or 
c a p i t a l to m a s k the w i d e s p r e a d p s y c h o l o g i c a l a n d economic s u f f e r i n g that 
f o l l o w s corporate r e t o o l i n g , r e s t r u c t u r i n g , a n d d o w n s i z i n g . In the m a r k e t 
e c o n o m y d iscourse , there are acceptable levels of p o v e r t y a n d u n e m p l o y m e n t . 
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H o w m a n y i n d i v i d u a l s can resist the attract ion of a ba lanced budget , e v e n 
w h e n b a l a n c i n g that b u d g e t has been d o n e at the expense of the m o s t v u l -
nerable m e m b e r s of society? Successful p e o p l e i n m a r k e t economies are 
d e p i c t e d as in te l l igent a n d h a r d - w o r k i n g , whereas unsuccess fu l p e o p l e are 
often d e e m e d s t u p i d , l a z y , in fer ior , a n d dishonest . E n o r m o u s b a n k i n g prof i t s 
i n the face of w i d e s p r e a d h u m a n s u f f e r i n g are the s i g n of a hea l thy e c o n o m y . 
T h e d i s c o u r s e is w e l l k n o w n — a l l too w e l l k n o w n . 
T h e m a r k e t e c o n o m y discourse a n d the p o w e r f u l i d e o l o g i c a l messages it 
c o n v e y s l e g i t i m i z e the current siege o n schools b y j u d g i n g the effectiveness of 
p u b l i c e d u c a t i o n based o n m a r k e t e c o n o m y p r i n c i p l e s . T h i s d i scourse is 
ref lected, for e x a m p l e , i n c o m m e n t s of fered b y A n i t a Ross , V P P e r s o n n e l , I B M 
C a n a d a L t d . , d u r i n g a speech at a C B O C gather ing : 
Companies like I B M view education as crucial and see an urgent need to create a 
science culture that attracts more students to technical disciplines because skilled 
graduates are vital to staying competitive in the global economy. Business can 
contribute by raising the visibil ity of the link [between education and the 
economy], helping to form national educational goals, and bui lding partnerships 
wi th education. (Taylor, 1997) 
T h e messages c o n t a i n e d i n the m a r k e t e c o n o m y discourse o n e d u c a t i o n are 
p o w e r f u l tools of soc ia l p e r s u a s i o n . T h e y shape concept ions of real i ty b y 
f r a m i n g d i s c u s s i o n s of ideas , va lues , a n d actions associated w i t h e d u c a t i o n 
w i t h i n a r b i t r a r i l y es tabl i shed b o u n d a r i e s of acceptabi l i ty . O f course , the c i r -
c u m s c r i p t i o n of t h o u g h t a n d ac t ion does not m i r r o r real i ty i n a n y absolute 
sense, b u t o n l y reflects l i n g u i s t i c a l l y establ ished l i m i t s o n " a p p r o p r i a t e " i n -
d i v i d u a l a n d c o m m u n i t y ac t ion . W h e n i n d i v i d u a l s l i v e i n s i d e the l inguis t i c 
conf ines of one d i s c o u r s e , that is , the m a r k e t e c o n o m y v e r s i o n , they are d e f i n e d 
and l i m i t e d b y the p a r t i c u l a r w o r l d v i e w it promotes . A l l discourses c ir -
c u m s c r i b e a l ternat ive soc ia l v i s i o n s b y i g n o r i n g or d e n i g r a t i n g other perspec-
tives ( L a n k s h e a r , 1997). 
B y e f fec t ive ly c i r c u m s c r i b i n g d i scuss ions of society i n m a r k e t e c o n o m y 
v a l u e s , the p r e v a i l i n g d i scourse attempts to c o n v i n c e i n d i v i d u a l s that certain 
soc ia l injustices s u c h as c h i l d p o v e r t y , u n e m p l o y m e n t , w o r k e r e x p l o i t a t i o n , 
a n d homelessness are ei ther inevi table , or they are not real ly injustices at a l l . It 
achieves this object ive e i ther b y f a l s i f y i n g soc ia l real i ty , s u p p r e s s i n g a n d ex-
c l u d i n g negat ive features of it, o r b y sugges t ing that these features are ei ther 
u n a v o i d a b l e or the faul t of those v i c t i m i z e d . T h e m a r k e t e c o n o m y discourse is 
i d e o l o g i c a l , then , because it p r e c l u d e s sys temic c r i t ique a n d r e f o r m b y restrict-
i n g the c o n c e p t u a l f rame of reference. It m a y be true, for e x a m p l e , that i n a 
m a r k e t e c o n o m y f r a m e w o r k there w i l l a l w a y s be u n e m p l o y m e n t , c h i l d p o v e r -
ty, w o r k e r e x p l o i t a t i o n , a n d homelessness . B u t just because a degree of u n -
e m p l o y m e n t or w o r k e r e x p l o i t a t i o n is inevi table , p e r h a p s e v e n desirable , i n a 
g l o b a l e c o n o m i c context , the same cannot be s a i d r e g a r d i n g al ternat ive soc ia l 
v i s i o n s . O t h e r soc ia l v i s i o n s that embrace social justice a n d e q u i t y rather t h a n 
c o m p e t i t i o n a n d c o n s u m p t i o n as their f o u n d a t i o n a l p r i n c i p l e s m a y create a 
c u l t u r e w h e r e soc ia l a n d e c o n o m i c d i s p a r i t y receive p r i m a r y a d m i n i s t r a t i v e 
at tent ion. 
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Education in the Global Economy 
T h e s i g n i n g of in terna t iona l trade agreements s u c h as N A F T A a n d the estab-
l i s h m e n t of trade cartels s u c h as the W o r l d T r a d e O r g a n i z a t i o n , the E u r o p e a n 
E c o n o m i c C o m m u n i t y , a n d the A s i a Pac i f i c E c o n o m i c C o o p e r a t i o n h a v e 
created a n i n c r e a s i n g l y border less w o r l d . I n d i v i d u a l n a t i o n states f a c i n g the 
h a u n t i n g specter of e c o n o m i c e x c l u s i o n have effect ively granted t ransnat iona l 
c o r p o r a t i o n s the unfet tered o p p o r t u n i t y to m o v e their cap i ta l freely b e t w e e n 
na t ions . B a s k i n g i n the de l ights of this n e w unrestr ic ted m o b i l i t y , corpora t ions 
c a n success fu l ly p i t n a t i o n states against one another as the latter compete for 
the e c o n o m i c benefits of corporate presence. T y p i c a l l y , countr ies w i t h the 
w o r s t e n v i r o n m e n t a l s tandards , h ighest u n e m p l o y m e n t , lowest wages , a n d a n 
absence of l a b o r regula t ions p r o v i d e the i d e a l m i l i e u for corpora t ions s e e k i n g 
to m a x i m i z e prof i t s (Robertson, 1998). H o w e v e r , t ransnat ional corpora t ions 
a lso requi re a s k i l l e d , as o p p o s e d to e d u c a t e d , labor force. A n e d u c a t i o n that 
fosters soc ia l c r i t ique , for e x a m p l e , m a y generate subsequent soc ia l unrest , 
whereas a m o r e pass ive m o d e l of e d u c a t i o n focused o n m e e t i n g i n s t r u m e n t a l 
objectives w i l l be m o r e l i k e l y to generate soc ia l c o m p l i a n c e . 
A s the i n t e r n a t i o n a l voice for m a r k e t e c o n o m y interests, the O E C D , t h r o u g h 
the C e n t r e for E d u c a t i o n a l Research a n d I n n o v a t i o n , extends the m a r k e t 
e c o n o m y p a r a d i g m into the r e a l m of p u b l i c e d u c a t i o n : 
If economies require increasing numbers of highly skilled workers to expand, 
then growth w i l l be affected by existing practices of employers, individuals and 
governments. The reserve employment pool ... is low skilled ... improving 
educational opportunities in that pool must be a necessary part of any industrial 
growth strategy. ( O E C D , 1995, p. 6) 
T h e O E C D ' s p r i m a r y interest i n e d u c a t i o n , then, is one part of a n e x p a n d e d 
i n d u s t r i a l g r o w t h strategy to increase the s k i l l s of the "reserve e m p l o y m e n t 
p o o l , " or the v u l n e r a b l e a n d u n d e r e m p l o y e d labor force, avai lab le i n the g l o b a l 
m a r k e t . T h e concept of s k i l l is b r o a d l y a p p l i e d i n the m a r k e t e c o n o m y d i s -
course o n e d u c a t i o n to categorize a disparate range of qual i t ies , abi l i t ies , a n d 
d i s p o s i t i o n s that i n c l u d e p e r c e p t u a l , soc ia l , c r i t i ca l , a n d in terpersonal charac-
teristics. T h i s same h u m a n capi ta l d i scourse is reflected i n the O E C D ' s (1991) 
p o l i c y o n h i g h e r e d u c a t i o n w h e n it suggests that univers i t i es require major 
r e s t r u c t u r i n g to meet g l o b a l m a r k e t labor force requirements . Inde e d , the 
O E C D (1990) s u p p o r t s the m o v e a w a y f r o m t r a d i t i o n a l l ibera l e d u c a t i o n objec-
t ives : 
There has been a shift in emphasis away from a general liberal education 
towards the acquisition of the many specific skills required in a technologically 
advanced society. The acquisition of knowledge has become the acquisition of 
human capital; and the benefits of this capital are appropriated ... in the form of 
higher output, (p. 12) 
In a d m i n i s t r a t i v e terms, m e e t i n g h u m a n capi ta l d e m a n d s t y p i c a l l y i n v o l v e s 
t r a n s f o r m i n g or e l i m i n a t i n g t r a d i t i o n a l academic p r o g r a m s a n d r e p l a c i n g 
t h e m w i t h those that s u p p l y the technical sk i l l s r e q u i r e d b y corpora t ions . 
O n t a r i o p r e m i e r M i k e H a r r i s has a l ready d i rec ted univers i t ies i n that p r o v i n c e 
to e l i m i n a t e p r o g r a m s that lack o c c u p a t i o n a l relevance ( L e w i n g t o n , 1997). O f 
course , e l i m i n a t i n g or r e d u c i n g the academic p r o g r a m s that encourage soc ia l 
207 
E.J. Hyslop-Margison 
cr i t ique a lso p r o v i d e s a n i d e o l o g i c a l advantage to the m a r k e t e c o n o m y d i s -
course b y s i l e n c i n g p o t e n t i a l o p p o s i t i o n . 
T h e O E C D , then, is p r i m a r i l y responsib le for s p r e a d i n g the m a r k e t 
e c o n o m y d i s c o u r s e o n e d u c a t i o n to i n d u s t r i a l i z e d countr ies . F r o m its perspec-
t ive , e d u c a t i o n is d e e m e d a n e c o n o m i c inves tment that prepares s tudents as 
h u m a n resource to contr ibute to g l o b a l economic g r o w t h ( S p r i n g , 1997). In 
1997 the O E C D ' s C e n t r e for E d u c a t i o n a l Research a n d I n n o v a t i o n i n t r o d u c e d 
i n t e r n a t i o n a l tes t ing for c ross -curr i cu lar competences , o r generic sk i l l s that 
s u p p o s e d l y transfer b e t w e e n di f ferent l e a r n i n g contexts. These i n c l u d e p a r -
t i c i p a t i n g i n the corporate l ife of a n o r g a n i z a t i o n a n d the a b i l i t y to cope w i t h 
change. N o t s u r p r i s i n g l y , a s i m i l a r set of sk i l l s compr ises the focus of domest i c 
e m p l o y a b i l i t y s k i l l s p r o g r a m s s u c h as B C ' s Career a n d P e r s o n a l P l a n n i n g 8 to 
12 ( C A P P , M i n i s t r y of E d u c a t i o n , 1995) w h e r e s tudents are also expected to 
a d o p t a n acquiescent a t t i tude t o w a r d change. T h r o u g h o u t C A P P students are 
expected to " d e m o n s t r a t e a n u n d e r s t a n d i n g of transferable e m p l o y a b i l i t y 
s k i l l s " (p. 143). 
Globalization and Domestic Education 
T h e m a r k e t e c o n o m y d iscourse o n g l o b a l e d u c a t i o n a d v a n c e d b y the O E C D 
c o r r e s p o n d s w i t h that s u p p o r t e d d o m e s t i c a l l y b y I n d u s t r y C a n a d a (1998). The 
federa l m i n i s t r y ' s genera l m a n d a t e is " m a k i n g C a n a d a m o r e c o m p e t i t i v e b y 
fos ter ing the g r o w t h of C a n a d i a n business , b y p r o m o t i n g a fair a n d eff icient 
m a r k e t p l a c e for bus iness a n d c o n s u m e r s . " Ref lec t ing the d i f f u s i o n of t r a d i t i o n -
a l p u b l i c r e s p o n s i b i l i t y i n t o the p r i v a t e sector, the m i n i s t r y contends that 
g o v e r n m e n t a lone cannot " f u l l y prepare C a n a d i a n s to real ize the b r e a d t h of 
o p p o r t u n i t i e s i n a g l o b a l , k n o w l e d g e - b a s e d e c o n o m y . . . the role of the p r i v a t e 
sector is c r u c i a l . " A s the g o v e r n m e n t m i n i s t r y responsib le for a d v a n c i n g the 
m a r k e t e c o n o m y d i s c o u r s e o n e d u c a t i o n , I n d u s t r y C a n a d a ensures that the 
c o m p e t i t i v e g l o b a l m a r k e t is kept at the forefront of d i s c u s s i o n i n C a n a d i a n 
schools . O n e e x a m p l e of its i m p a c t o n p u b l i c e d u c a t i o n is the S c h o o l N e t p r o -
g r a m , of w h i c h the objective is to p r o v i d e " C a n a d i a n s tudents a n d teachers 
w i t h e x c i t i n g e lectronic services that w o u l d s t imulate a n d d e v e l o p the sk i l l s 
n e e d e d i n the k n o w l e d g e s o c i e t y " (Robertson, 1998, p . 167). The a c c o m p a n y i n g 
so f tware p a c k a g e i n c l u d e s a Global Vision's Global Classroom sect ion dedica ted 
to " g i v i n g t o m o r r o w ' s business leaders a s o l i d u n d e r s t a n d i n g of the 
m a r k e t p l a c e " (p. 172). 
T h e C B O C is the centra l l o b b y i n g vo ice for p r i v a t e business i n C a n a d i a n 
p u b l i c e d u c a t i o n . T a y l o r (1998) po in ts out that the m a r k e t e c o n o m y discourse 
o n e d u c a t i o n a d v a n c e d b y the C B O C c losely resembles that f o u n d a m o n g other 
O E C D countr ies . T h e C B O C has establ ished t w o p r i v a t e l y f u n d e d counc i l s , the 
N a t i o n a l C o u n c i l a n d the C o r p o r a t e C o u n c i l , b o t h d e d i c a t e d to i n f l u e n c i n g 
C a n a d i a n p u b l i c e d u c a t i o n p o l i c y . T h e N a t i o n a l C o u n c i l consists p r i m a r i l y of 
C E O - l e v e l corporate leaders , b u t i n c l u d e s senior off ic ials f r o m e d u c a t i o n , g o v -
e r n m e n t , labor , a n d c o m m u n i t y organiza t ions . The C o r p o r a t e C o u n c i l , h a v i n g 
d i s p e n s e d w i t h a n y i l l u s i o n of alternate sector consul ta t ion , compr ises ex-
c l u s i v e l y sen ior execut ives f r o m C B O C m e m b e r c o m p a n i e s , i n c l u d i n g a d i s -
p r o p o r t i o n a t e n u m b e r of large, p r i v a t e sector, technology-re la ted e m p l o y e r s 
(Taylor , 1998). T h e C o r p o r a t e C o u n c i l dra f ted the i n f l u e n t i a l Employability 
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Skills Profile, a d o c u m e n t o u t l i n i n g the set of generic sk i l l s that e m p l o y e r s 
s u p p o s e d l y requi re i n the s tudents they h i r e ( C B O C , 1998). 
T h e i m p a c t of the C B O C ' s E m p l o y a b i l i t y S k i l l s Pro f i l e (ESP) o n p u b l i c 
e d u c a t i o n has been w i d e s p r e a d a n d p r o f o u n d . The par tnersh ips be tween e d u -
c a t i o n a n d business , i n w h i c h the C B O C p l a y s a centra l role , are r e p o r t e d l y " i n 
e x p l o s i o n m o d e " w i t h 20,000 c u r r e n t l y i n place across the c o u n t r y (Robertson, 
1998). A c c o r d i n g to the C B O C ' s o w n records , 7,000,000 copies of E S P w e r e 
d i s t r i b u t e d t h r o u g h o u t C a n a d i a n schools a n d businesses f o l l o w i n g its i n i t i a l 
p u b l i c a t i o n i n 1992 ( B l o o m , 1994). I n A l b e r t a , a n u m b e r of major in i t ia t ives 
h a v e been l a u n c h e d based o n C B O C r e c o m m e n d a t i o n s (Taylor , 1998). In B C 
s e c o n d a r y s c h o o l s tudents are expected to master the generic sk i l l s i d e n t i f i e d i n 
E S P as par t of C A P P . T h e successful c o m p l e t i o n of a C A P P m o d u l e , i n c l u d i n g 
a 3 0 - h o u r prac t i ca l w o r k experience c o m p o n e n t , is n o w a r e q u i r e d e lement for 
g r a d u a t i o n f r o m B C secondary schools . Fur ther , the p r o v i n c i a l M i n i s t r y of 
E d u c a t i o n , S k i l l s a n d T r a i n i n g w i l l n o w c o n s i d e r n e w col lege- level p r o g r a m s 
o n l y if they i n c l u d e E S P (Falk, 1999). 
T h e w o r k p e r f o r m e d b y the O E C D , I n d u s t r y C a n a d a , a n d the C B O C reveals 
the intense i d e o l o g i c a l i m p a c t the m a r k e t e c o n o m y discourse has h a d o n p u b l i c 
e d u c a t i o n p o l i c y . T h e f i n a l sect ion of this art icle describes some specif ics of the 
m a r k e t e c o n o m y d iscourse o n e d u c a t i o n as conta ined i n the C B O C ' s 
E m p l o y a b i l i t y S k i l l s P r o f i l e (ESP), a n d the P r o v i n c e of B C ' s Career a n d Per -
s o n a l P l a n n i n g C u r r i c u l u m ( C A P P ) . These d o c u m e n t s p r o v i d e clear examples 
of h o w this d i scourse has a p p r o p r i a t e d the tools of cr i t ica l p e d a g o g y to assuage 
the concerns of educators w h o are u n c o m f o r t a b l e w i t h the m o n o l i t h i c v i s i o n of 
e d u c a t i o n it e m b o d i e s (Lankshear , 1997). B y a p p r o p r i a t i n g the concept of 
c r i t i ca l t h i n k i n g i n t o its d i scourse o n e d u c a t i o n , h o w e v e r , the m a r k e t e c o n o m y 
perspec t ive has also u n i n t e n t i o n a l l y p r o v i d e d a n effective tool of resistance to 
teachers w h o h o l d a l ternat ive e d u c a t i o n a l p h i l o s o p h i e s a n d w o r l d v i e w s . I n -
d e e d , d u r i n g the a d o p t i o n of this language of cr i t i ca l p e d a g o g y the T r o j a n 
horse m a y w e l l h a v e s l i p p e d t h r o u g h the m a r k e t e c o n o m y discourse gate. 
ESP and CAPP: The Problem and the Solution 
T h e E S P is a concise , one-page d o c u m e n t that ident i f ies the sk i l l s , qual i t ies , 
a t t i tudes , a n d competences that e m p l o y e r s seek i n the n e w recruits they h ire . 
These s k i l l s are d i v i d e d in to three major categories: academic , p e r s o n a l m a n -
agement , a n d t e a m w o r k ; w i t h academic s k i l l s fur ther s u b d i v i d e d in to c o m m u -
n i c a t i o n , t h i n k i n g , a n d l e a r n i n g s k i l l s . M a r k e d b y a series of d i s c u r s i v e p l o y s to 
inculcate s tudents w i t h m a r k e t e c o n o m y p r i n c i p l e s , practices, a n d va lues , the 
i d e o l o g i c a l intent of E S P is clear. U n d e r c o m m u n i c a t i o n , for e x a m p l e , s tudents 
are expected to " u n d e r s t a n d a n d speak the languages i n w h i c h business is 
c o n d u c t e d " as w e l l as " w r i t e ef fect ively i n the languages i n w h i c h business is 
c o n d u c t e d . " S tudents are also r e q u i r e d to " l i s t e n to u n d e r s t a n d a n d l e a r n , " as 
o p p o s e d to l i s ten a n d evaluate , the practices a n d values e m b o d i e d i n the 
m a r k e t e c o n o m y discourse . Indeed , t h r o u g h o u t the academic c o m m u n i c a t i o n 
s k i l l s sect ion of the E S P , the e m p h a s i s is o n students m a s t e r i n g a n d e m p l o y i n g 
the c u l t u r a l tools of the m a r k e t e c o n o m i c d iscourse i n a n ent ire ly u n c r i t i c a l 
f a s h i o n . 
F o r t u n a t e l y for those teachers a n d students not c o n v i n c e d of the meri ts of 
a p p l y i n g g l o b a l m a r k e t e c o n o m i c p r i n c i p l e s to e d u c a t i o n , the p ic ture m a y not 
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be qui te so b leak as it i n i t i a l l y appears . A m o n g the v a r i o u s s k i l l s i n c l u d e d 
u n d e r the a c a d e m i c sect ion of E S P is a n i l l - d e f i n e d construct of c r i t i ca l t h i n k -
i n g . I n d e e d , i m m e d i a t e l y f o l l o w i n g the so-ca l led s k i l l of l e a r n i n g to w r i t e a n d 
speak i n the l a n g u a g e of the m a r k e t e c o n o m y discourse , s tudents are asked to 
" t h i n k c r i t i c a l l y a n d act l o g i c a l l y to evaluate s i tuat ions , solve p r o b l e m s a n d 
m a k e d e c i s i o n s " ( C B O C , 1998). T y p i c a l of the v e r b a l i n f l a t i o n e n d e m i c i n 
e d u c a t i o n , c r i t i c a l t h i n k i n g is c o m m o n j a r g o n i n most p u b l i c s c h o o l c u r r i c u l a , 
b u t there is l i t t le agreement or clear u n d e r s t a n d i n g of w h a t the pract ice ac tua l -
l y entai ls . G i v e n the funct iona l i s t objectives of the E S P f r a m e w o r k , one as-
sumes , of course , that t h i n k i n g c r i t i ca l ly a n d ac t ing l o g i c a l l y are i n t e n d e d to be 
s h a r p l y c i r c u m s c r i b e d b y the parameters of m a r k e t e c o n o m y discourse . B u t 
c r i t i ca l t h i n k i n g constructs r u n the g a m u t f r o m u n d e r s t a n d i n g the r u d i m e n t s 
of f o r m a l a n d i n f o r m a l logic to q u e s t i o n i n g f u n d a m e n t a l a s s u m p t i o n s r e g a r d -
i n g v i r t u a l l y a l l ep i s temic c la ims . T h e potent ia l scope a n d d e p t h of cr i t i ca l 
t h i n k i n g is a n i m p o r t a n t p o i n t to remember , a p o i n t that authors of E S P m a y 
h a v e f o r t u i t o u s l y o v e r l o o k e d . 
A s p a r t of the t r e n d t o w a r d e m p l o y a b i l i t y sk i l l s p r o g r a m s , the B C M i n i s t r y 
of E d u c a t i o n , S k i l l s a n d T r a i n i n g i n t r o d u c e d the C A P P c u r r i c u l u m . T h e m i n i s -
t r y ' s ra t iona le f o r d e v e l o p i n g the p r o g r a m is the p e r c e i v e d n e e d for schools to 
contr ibute to the d e v e l o p m e n t of w e l l - r o u n d e d , ba lanced i n d i v i d u a l s . C A P P 
courses i n grades 11 a n d 12 are m a n d a t o r y for g r a d u a t i o n because, the m i n i s t r y 
contends , " s t u d e n t s [should] u n d e r s t a n d the relevance of their s tudies a n d 
acquire k n o w l e d g e , s k i l l s a n d att i tudes that c a n h e l p t h e m m a k e a p p r o p r i a t e 
p e r s o n a l dec i s ions a n d m a n a g e their l ives m o r e e f f e c t i v e l y " (p. 1). N o t s u r p r i s -
i n g l y , m a n y of the s k i l l s , at t i tudes, a n d themes p r o m o t e d i n C A P P are d r a w n 
d i r e c t l y f r o m those i d e n t i f i e d b y the C B O C , a n d the a c c o m p a n y i n g discourse , 
consis tent w i t h c u r r e n t g l o b a l e d u c a t i o n pract ice , s o u n d s the f a m i l i a r a l a r m of 
a n s w e r i n g the g l o b a l e c o n o m i c chal lenge c o n f r o n t i n g s tudents : 
The curr iculum for C A P P 8 to 12 has been designed to help students prepare to 
deal w i t h a w o r l d of complex, on-going technological change, continuous chal-
lenge, expanding opportunities, and intricate social evolution. Learning oppor-
tunities that are relevant and experiential help students make informed choices, 
and take responsibility for their personal and career development, (p. 4) 
T o c o m p l e t e the w o r k exper ience c o m p o n e n t of C A P P , s tudents are r e q u i r e d to 
s p e n d 30 h o u r s as a n u n p a i d e m p l o y e e at a n agreed w o r k site to " d e v e l o p a n d 
pract ice the c r i t i c a l s k i l l s r e q u i r e d b y the C a n a d i a n a n d internat ional 
w o r k f o r c e , as i d e n t i f i e d b y o r g a n i z a t i o n s s u c h as the Conference B o a r d of 
C a n a d a a n d the Bus iness C o u n c i l of B r i t i s h C o l u m b i a " ( M i n i s t r y of E d u c a t i o n , 
1995, p . 7). 
U n d e r the sec t ion ent i t l ed Work Experience (Employability Skills), a n d a g a i n 
i n d i c a t i v e of the C B O C ' s (1998) in f luence o n C a n a d i a n p u b l i c e d u c a t i o n , teach-
ers are expected to " h a v e s tudents d e v e l o p a n d pract ise the cr i t i ca l s k i l l s , 
a t tr ibutes a n d at t i tudes . . . i d e n t i f i e d b y the Conference B o a r d of C a n a d a " (p. 
114). T h u s , c a l l i n g o n the expert ise of the C B O C , the P r o v i n c i a l M i n i s t r y of 
E d u c a t i o n expects s tudents to t h i n k c r i t i ca l ly about their o p p o r t u n i t i e s , 
d e c i s i o n s , a n d c i rcumstances . 
B o t h E S P a n d C A P P present cr i t i ca l t h i n k i n g i n a context that s e e m i n g l y 
depic t s the so-ca l led s k i l l as a m y s t i c a l cure -a l l for effective p r o b l e m - s o l v i n g i n 
210 
The Market Economy Discourse on Education 
the n e w g l o b a l e c o n o m y . T h i s d e p i c t i o n s u p p o r t s L a n k s h e a r ' s (1997) v i e w that 
cr i t i ca l t h i n k i n g i n the m a r k e t e c o n o m y discourse o n e d u c a t i o n represents a 
" s i l v e r b u l l e t " to enhance s tudent success i n the c o m p e t i t i v e g l o b a l m a r k e t (p. 
41). D e v e l o p i n g a cr i t i ca l a p p r o a c h to l e a r n i n g , then, c u r r e n t l y assumes the 
same rhe tor i ca l v a l u e as concepts s u c h as c i t i z e n s h i p e d u c a t i o n , d e m o c r a c y , 
a n d n a t u r a l l e a r n i n g . F r o m a cr i t i ca l p e d a g o g i c a l perspect ive , h o w e v e r , a c r i t i -
cal d i s c o u r s e has been i n t r o d u c e d to lie bes ide the m a r k e t e c o n o m y v e r s i o n , 
a n d the t w o discourses p o t e n t i a l l y m a k e for uneasy b e d f e l l o w s . 
I l l u m i n a t i n g t r u l y cr i t i ca l approaches to k n o w l e d g e a n d l e a r n i n g requires 
e x p l o r i n g the ent ire soc iohis tor ica l context i n w h i c h e d u c a t i o n occurs . O n e 
n e e d o n l y reca l l Freire 's (1970) f a m o u s d i c t u m that s tudents m u s t l earn to read 
the w o r d a n d the w o r l d . A s K l a f k i (1995) expla ins , c r i t i ca l t h i n k i n g i n a n d 
about e d u c a t i o n s h o u l d cast a w i d e net: 
critical is best understood in the sense of social criticism, which implies constant 
reflection on relations between school and instruction on one hand (their goals, 
contents, forms of organization and methods), and social conditions and proces-
ses on the other, (p. 14) 
P r o b l e m - s o l v i n g i n c r i t i ca l t h i n k i n g , then, o u g h t to e x a m i n e the entire soc iohis -
tor ica l context of the subject at h a n d rather than t r y i n g to so lve p r o b l e m s 
w i t h i n a l i m i t e d range of poss ib i l i t ies c i r c u m s c r i b e d b y m a r k e t e c o n o m y p r i n -
c iples a n d va lues . These latter, funct ional i s t approaches to e d u c a t i o n d o m e s t i -
cate s tudents b y e n c o u r a g i n g pass ive obedience to external ly d ic ta ted 
ins t ruc t ions a n d i n f o r m a t i o n . K l a f k i ' s (1995) a p p r o a c h , o n the other h a n d , is 
d e s i g n e d to foster c r i t i ca l engagement of the w o r l d students encounter b y 
m a k i n g t h e m act ive subjects i n , rather t h a n objects of, the e d u c a t i o n a l process. 
A g a i n , w h e n one cons iders the objectives of the m a r k e t e c o n o m y discourse o n 
e d u c a t i o n , this is c lear ly not the construct of cr i t i ca l t h i n k i n g students are 
expected to master as a n e m p l o y a b i l i t y s k i l l . In the f i n a l analysis , h o w e v e r , 
there is n o t h i n g to p r e v e n t teachers f r o m e m p l o y i n g Freire 's o r K l a f k i ' s m o r e 
r a d i c a l c r i t i ca l p e d a g o g i e s i n their c l a s s r o o m d i s c u s s i o n of e m p l o y a b i l i t y s k i l l s 
e d u c a t i o n a n d g l o b a l e c o n o m i c practices. 
K n o b l a u c h a n d B r a n n o n (1993) p r o v i d e a u s e f u l e x a m p l e of h o w a n actual 
lesson c r i t i c i z i n g the g l o b a l e c o n o m i c p a r a d i g m m i g h t proceed . The lesson, 
ent i t l ed T h e Pervas iveness of the G l o b a l M a r k e t , is d e s i g n e d to chal lenge the 
m a r k e t e c o n o m y practices present ly exacerbat ing g l o b a l economic d i s p a r i t y b y 
i g n o r i n g the h u m a n r ights of w o r k e r s i n d e v e l o p i n g countr ies . The lesson 
begins w i t h s tudents b e i n g asked s i m p l e quest ions s u c h as w h e r e their shirts o r 
shoes are m a d e , w h o m a d e t h e m , a n d w h y they w e r e m a d e there. A s k i n g w h y 
c l o t h i n g is m a n u f a c t u r e d i n u n d e r d e v e l o p e d countr ies is i n t e n d e d to init iate 
i n v e s t i g a t i o n i n t o c u r r e n t t ransnat iona l corporate practices. Students are ex-
p o s e d to the h u m a n costs associated w i t h g l o b a l market e c o n o m y practices a n d 
j u d g e the m o r a l i t y of those pract ices a c c o r d i n g l y . In a related lesson, s tudents 
m i g h t be a s k e d to d e t e r m i n e the i m p a c t that agreements s u c h as N A F T A have 
o n the i n t e r n a t i o n a l g a r m e n t i n d u s t r y , its w o r k e r s , a n d the e n v i r o n m e n t . T h e y 
c o u l d a lso p r o p o s e w a y s that c o n d i t i o n s for g a r m e n t w o r k e r s at h o m e a n d 
a b r o a d m i g h t be i m p r o v e d to m o r e h u m a n levels a n d s u b m i t these suggest ions 
to a p p r o p r i a t e g o v e r n m e n t a n d corporate author i t ies . T h i s f o r m of direct p o l i t -
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i ca l ac t ion f o l l o w i n g a c r i t ique of g l o b a l m a r k e t practices engages s tudents i n 
prax i s a n d demonstra tes that enhanced soc ia l u n d e r s t a n d i n g increases p o l i t i -
ca l a c t i v i s m a n d p o w e r . 
W e r t s c h (1998) f o u n d that e v e n i n s i tuat ions w h e r e d i s c u r s i v e terms, prac -
tices, a n d expected outcomes are r i g i d l y prescr ibed i n c u r r i c u l a , their class-
r o o m a p p l i c a t i o n a n d e v e n t u a l l e a r n i n g outcomes are genera l ly u n p r e d i c t a b l e : 
" c u l t u r a l tools m a y h e l p set the scene w i t h i n w h i c h h u m a n act ion w i l l occur . . . 
b u t e v e n the m o s t c o m p l e t e account of these c u l t u r a l tools a n d the forces of 
p r o d u c t i o n that g i v e rise to t h e m cannot spec i fy h o w they w i l l be u s e d " (p. 
166). H i s f i n d i n g s chal lenge s tructural is t cr i t iques of e d u c a t i o n b y s u p p o r t i n g 
the v i e w that h u m a n agency mediates be tween m e n t a l f u n c t i o n i n g a n d the 
c u l t u r a l , i n s t i t u t i o n a l , h i s t o r i c a l , a n d d i s c u r s i v e context of e d u c a t i o n : " m u c h 
d e p e n d s o n the proper t ies of the agent a n d the i m m e d i a t e context of the 
l e a r n i n g s i t u a t i o n " (p. 183). D u r i n g s i m i l a r invest igat ions , L a v e a n d W e n g e r 
(1998) a lso f o u n d that l e a r n i n g outcomes are not iceably m i t i g a t e d b y h u m a n 
agency a n d that i n a n y l e a r n i n g s i t u a t i o n there is a constant interchange of 
teachers a n d s tudents b e i n g d e f i n e d b y , a n d ac t ive ly d e f i n i n g , the c o n d i t i o n s 
a n d subject matter they encounter . 
T h e f i n d i n g s of W e r t s c h (1998) a n d L a v e a n d W e n g e r (1998), then, suggest 
that e v e n i n c o n t r o l l e d l e a r n i n g c i rcumstances w h e r e l e a r n i n g tools are t i g h t l y 
r e g u l a t e d , the ac tual a p p l i c a t i o n of these tools is v i r t u a l l y i m p o s s i b l e to c o n t r o l . 
C o n s i d e r i n g the n e b u l o u s , c o n f u s e d construct of c r i t i ca l t h i n k i n g i n c l u d e d i n 
E S P a n d C A P P , the o p p o r t u n i t y for u n i n t e n d e d a p p l i c a t i o n appears e x p o n e n -
t i a l l y increased . I r o n i c a l l y , b y a p p r o p r i a t i n g cr i t i ca l t h i n k i n g into its e d u c a t i o n 
p r o g r a m s , the m a r k e t e c o n o m y discourse p r o v i d e s the r e q u i r e d p e d a g o g i c a l 
tools to cha l lenge a n d t r a n s f o r m its o w n quest ionable a s s u m p t i o n s a n d prac -
tices. 
Conclusion 
In this art ic le I e x a m i n e the i m p a c t of the m a r k e t e c o n o m y discourse o n e d u c a -
t i o n b y t r a c i n g its sources f r o m the m a c r o to the m i c r o l eve l . T h e pol i c ies 
e m e r g i n g f r o m the O E C D , I n d u s t r y C a n a d a , the C B O C , a n d domest i c c u r -
r i c u l u m d o c u m e n t s s u c h as C A P P reveal increas ing pressure o n c u r r i c u l u m 
d e v e l o p e r s to cons t ruc t p u b l i c e d u c a t i o n based o n m a r k e t e c o n o m y p r i n c i p l e s 
a n d va lues . F o l l o w i n g the f i n d i n g s of W e r t s c h (1998) a n d L a v e a n d W e n g e r 
(1998), I a r g u e that h u m a n agency p l a y s a f u n d a m e n t a l role i n d e t e r m i n i n g 
c l a s s r o o m o u t c o m e s , a n d the m a r k e t e c o n o m y d iscourse o n e d u c a t i o n a c c o r d -
i n g l y confronts a range of potent ia l chal lenges a n d m o d i f i c a t i o n s . Inde e d , the 
n o n p e l l u c i d na ture of the cr i t i ca l t h i n k i n g construct i n c l u d e d i n E S P a n d C A P P 
p r o v i d e s a m p l e o p p o r t u n i t y for cr i t i ca l p e d a g o g u e s to chal lenge the a s s u m p -
t ions , pract ices , a n d va lues e d i f i e d b y the m a r k e t e c o n o m y discourse a n d to 
ensure that schools c o n t i n u e to embrace the c o m m u n i c a t i v e a u t o n o m y re-
q u i r e d to protect o u r d e m o c r a t i c w a y of l i fe . 
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